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Chapter Nine shows the research implication, limitation, and provides suggestions 

for future research.   
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Chapter Two: Context of the study 

This chapter introduces the background context in which the current research project 

sits. The chapter is further divided into three main parts. The first part provides an 

overview of the education system in China and a brief introduction of College 

Entrance Exam (CEE) which participants in the research are facing. The second part 

introduces the school curriculum in secondary schools in China. The third part states 

some of the challenges that EFL teachers in secondary schools in China are facing. 

The chapter finishes with stressing the educational value of classroom interaction in 

EFL teaching and learning.   

 

2.1 Overview of education system and College Entrance Exam (CEE) 

As this research adopts a case study of an EFL classroom in a secondary school in 

China, it is necessary to introduce the overall education system in China, under 

which the research has been carried out. As can be seen from Figure 1 below, 

Chinese students need to take 12 years to complete primary, junior secondary 

(middle school) and senior secondary (high school) education before starting 

university. Compulsory education includes six years of primary education and three 

years of junior secondary education. Students then move on to senior secondary 

school to study for another three years at the end of which, they take the annual 

College Entrance Examination (CEE) to get access to four-year higher education, or 

three-year lower-ranking college and professional studies (Figure 1).  
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Figure 1: The structure of the Chinese education system, adopted and modified from 

the data provided by Centre on International Education Benchmarking Organization  

 

 
Studies have expressed concern that the competitive nature of CEE may put too 

much pressure on students, leading to inequality among the young generation (Liu, 

2013, Liu and Liu, 2005, Holsinger and Jacob, 2009). The CEE only takes place 

once a year. Students with good CEE scores can get into higher education 

institutions. However, if a student fails to meet the pass criteria (an overall CEE 

score) set by a college or professional institution, he or she has to either resit 3rd 

grade secondary education for an entire year to take the next CEE or quit education. 

According to research statistics in 2006, among 9.5 million students who took CEE, 
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learning. The current research thus places its focus on the classroom talk during 

teacher-student interaction and peer interaction within joint classroom activities. 

 

2.4 Chapter summary  

This chapter has provided brief background information for the research, including 

the educational system in China, the national College Entrance Exam, secondary 

school curriculum, and challenges of EFL teachers and students. There is therefore a 

need to investigate EFL classroom interaction in the context of presented challenges.  
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Chapter Four: Research Methodology   

This chapter explains the methodology employed in this research. Section 4.1 

restates the research questions and leading theories adopted to guide the research 

design. Section 4.2 provides a brief outline of the research design. Section 4.3 

explains the method of data collection. Section 4.4 explains the method of data 

transcription. Section 4.5 explains the method of data analysis. Sections 4.6 and 4.7 

discuss the issues around reflexivity and ethical considerations. Section 4.8 provides 

a summary of this current chapter.   

 

4.1 Research questions restated 

The research investigates how the teacher and students in an English as a foreign 

language (EFL) classroom, through the collaborative use of prosody in classroom 

talk-in-interaction, co-construct knowledge, negotiate participation roles, and form 

academic task and social participation structure in various learning activities (e.g. 

whole class instruction, group discussion, role-play, etc.). It aims to fulfil the 

following research questions: 

 

RQ 1) To what extent do students and the teacher collaboratively use prosody to 

construct turn-taking in classroom talk? 

RQ 2) To what extent do students and the teacher collaboratively use prosody to 

organise their participation roles in learning activities and co-establish classroom 

participation structure?  

RQ 3) Can prosodic analysis of classroom interaction provide empirical evidence to 

study the pedagogical significance of classroom interaction, e.g. IRE/F, or 

scaffolding activities?  

 

4.2 Outline of research design    

The research follows an interpretive paradigm (Cohen et al., 2007). Taking a 

sociocultural perspective, it considers that knowledge is co-constructed and shared 

among members through their participation in both the academic task structure and 

social participation structure of a lesson. With an aim to generate evidence to see 

how prosody functions in the context of EFL teaching and learning in a naturalistic 

setting, this research adopts a qualitative case study (Yin, 2003), using purposive 
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Seating and groupings in the second period of data collection 

As can be seen from Figure 6 below, there are some changes in classroom seating 

compared to the first period of data collection. Students had finished their second 

school year and entered the third school year (final year before university). 

Compared to other schools, the case study school has a high reputation for foreign 

language teaching. Many universities pre-select students from this case study school. 

Students who pass the exams and interviews can be offered secure places from the 

universities without taking the competitive College Entrance Exam at the end of 

grade three. The time for my final data collection was one month after the pre-

selection exams before New Year. Students who had successfully got the offers from 

universities were taking some days off from school and celebrating with their 

families. Students who had decided to go abroad for their further education were also 

absent from the lessons. There were only 20 students left in the class as compared to 

32 students in the first period of data collection. Most boys had been selected by the 

universities. Only five boys were left in the class to prepare for the College Entrance 

Exam at the end of the third year. As can be seen in Figure 5 of classroom seating in 

the first data collection period above, there is a larger classroom size of 32.  

Although the teacher divided the class into groups (shown with the same colour 

stars), students in the front row of the group had to turn back to the second row 

during group discussions. It created a physical barrier in the group settings. In the 

second period of my data collection (six months after the first period of data 

collection), the physical barrier for group discussion was not there. Students sat close 

together, facing their group members as shown in Figure 6 below. A voice recorder 

was placed with a group to record the classroom discussion among the group 

members.  
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Figure 6: Groups and seating in the classroom in the second period of data collection 

 
4.3.8 Lesson structure  

The lesson time for each recorded lesson is around 45minutes. The recorded lessons 

share a similar lesson structure.  In the first part of the lessons, the teacher introduces 

new vocabulary and skills to the students; in the second part of the lessons, students 

are given text-related questions for students to discuss in pairs or groups; in the third 

part of the lessons, students are asked to present their discussion results to the rest of 

the class. The group discussion and group presentations are usually interwoven, as 

can be seen from Figure 7 below. This pie chart illustrates the time allocation of a 

sample lesson from the data. As shown, the teacher allocates one third of the lesson 

time for introducing new ideas and two thirds for group discussions and group 

presentations.  
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and social participation structure in various learning activities (e.g. whole class 

instruction, group discussion, role-play, etc.). It adopts a qualitative case study of a 

secondary EFL classroom. Audio-video recordings were collected as research data 

through unstructured classroom observation. During the data collection process, I 

took on a non-participant observer role to minimize the Hawthorne effect in the 

classroom (Brown and Dowling, 1998). Data collection took a period of two months. 

To ensure validity and reliability, a pilot study was conducted to test the sound 

effects and make sure the speech could be heard clearly in the recordings. Pilot study 

shows constructive results and further guides the two periods of data collection. Data 

selected for further analysis are at the end of each data collection period since the 

behaviour of the class should be more natural at this stage than it would be in the 

initial recordings. Episodes of various classroom interactions, e.g. whole class 

induction, group discussions, group presentation, IRE/IRF sequences where there is 

a significant amount of student participation are selected for analysis. Transcribing 

conventions developed from Conversation Analysis were used to note down the 

prosodic information of the classroom talk. Message Unit Analysis proposed by 

Kovalainen and Kumpulainen (2007) amd Sequential Analysis with CA conventions 

and concepts proposed by Skidmore and Murakami (2012) were adopted to guide the 

micro-level and multi-level analysis of classroom talk. The overt research follows 

ethics from University of Bath Code of Good Practice in Research and BERA 

Guidelines for Ethical Research.  






































































































































































































































































































































































































































































