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improvement partner within school groups, to refrain from taking their Western, experiential 

leadership models, which may have worked successfully on home territories, and merely 

replicating them in an international arena, without giving forethought or due attention to the 

context in which their models were being applied.  

These two challenges, combined with my experiences of the challenges of leadership itself, 

provided the impetus for my undertaking research in order to better understand some of the 

complexities involved in leadership and leadership of culturally diverse schools in an 

international setting. Added to this was my awareness that the Middle East was a region which 

had been under-researched. 

The above has briefly introduced myself and my context. The chapter continues below by 

introducing the research rationale and how it will address the gap in knowledge. This is then 

followed by a more extensive exploration of my personal experience which led to an academic 

interest in leadership and what constitutes effective leadership in school improvement as 

considered from my perspective and the perspectives of the staff I lead. Finally, I explain the 

why of my main research focus and my research question on better understanding the 

complexities of engaging in effective school leadership in the implementation of change in 

international settings through not only my eyes but equally eyes other than my own.  

Rationale 

Leading culturally diverse school communities is exponentially becoming more of an everyday 

occurrence for school leaders globally. One compelling example of this phenomenon comes 

from world news agencies on the subject of human displacement either through immigration or 

refugees which currently affects more than 100 million people (UNHCR, 2022). These global 

flows of adults and children both impact on national and/or international school systems, and 

obligate us to create more diverse school communities as the children from these groups enter 

the schooling system (Fisher, 2019). Equally as discussed above, in my particular context, the 

boom of international schools has increased the demand for the employment of international 

teachers. In fact, globally by 2026, the world will require nearly 900,000 international teachers 

(International School Services, 2022). In my context, the demand lies with specifically British 

teachers, in line with parental expectations and desires for these schools to uphold a sense of 
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Chapter 3: Methodology and Project Background 

Introduction 

This research examined the depth of perceived effective educational leadership in action within 

one international setting. Many theorists within the field of leadership studies have pointed out 

that leadership is a complicated, multi-faceted and socially constructed process oriented to the 

act of influencing (Yukl, 2006; Mumford, 2011; Gardner et al., 2010; Setlhodi, 2020). This 

creates methodological challenges in its examination (Stentz et al., 2012). Many note the 

prevalence of quantitatively statistical approaches in studies of leadership and current trends in 

leadership research favour approaches such as confirmatory factor analysis, multi-level analyses 

and structural equation modelling, with a more recent drive in approaches to determine causal 

relations between variables within experimental studies (Stentz et al., 2012). Such approaches 

would not be suitable for my study, given its aim to provide an in-depth exploration of staff and 

leader perspectives.  

Bass (2008) argued for a new conceptualisation of leadership which combined both objective 

and subjective perspectives to better understand its complexity. Stentz et al., (2012) responded to 

this and argued that mixed methods approaches are required to best conceptualise leadership 

priorities and dynamics. Mixed methods include analysis of both quantitative data and qualitative 

data in ways which permit studies to optimise the strengths of each approach while compensating 

for their weaknesses. For example, in-depth qualitative insights will improve validity of results 

by providing contextualised knowledge, multiple frames of reference and cultural influences 

(Cresswell & Plano Clark, 2011; Cresswell et al., 2011; Teddlie & Tashakkori, 2009). My mixed 

methods approach was conceived to combine the quantitative approach of staff surveys with the 

qualitative approach of staff interviews in conjunction with my personal narrative reflections to 

seek new knowledge to add to the existing field of leadership and followership theory. 

Historically, the benefit of using mixed methods in experimental studies is demonstrated in the 

work of Cronbach (1975). As the leadership research field developed, it seemed appropriate to 

transcend the either/or of quantitative numbers or qualitative words. Cresswell and Plano Clark 

(2011) and Cresswell (2014) affirm a combination of these approaches would result in deeper 

analyses. Johnson and Onwuegbuzie (2004) contend that mixed methods results in the 
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adopted. Drawing on arguments for mixed methods (Cresswell, 2014; Whiteman, 2015) the 

discussion of my methodological approach can, I have suggested, serve as an exemplar on 

educational leadership theory and practice for other academics. This chapter has also explored 

how diversifying research approaches to create new knowledge of leadership and followership 

can have practical research outcomes to inform and influence leadership in action in the real 

world (Gardner et al., 2010).  

The following two chapters of the thesis discusses the main findings of the study and the 

concluding chapter indicates the value of the research outcomes in making a contribution to 

knowledge about school leadership.  
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Thus what is actually believed to be the reality is precisely what actions will be based upon whether we 

are ready to accept this or not. 

 To conclude, an argument could be made that reality will stem from what is perceived. On completion, 

this research will represent a step forward to lessen dependency on the currently weighted research base 

from the West. 
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